Year 12 ATAR Mastermind



Where are you at?


The exam is strongly skills based.  Whereas you will need to refer to at least one text studied in Section 2, the other sections test your ability to think, plan and write.

As such, an important part of your revision plan must be to practice writing.  It is vital you look over past papers and attempt questions.  

There is now very limited time before you sit the final exam, but there is still an opportunity for improvement.  However, you must make the following a priority in your revision.

· Write regularly.  This can be in short burst or working of fine tuning small parts of your responses, such as topic sentences, thesis statements or introductions.

· Seek feedback.  Ensure you are receiving some form of feedback from your class teachers or tutors.   They should be providing you with an understanding of exactly where you can improve.

· Know the concepts.  Revise the glossary and Unit Outlines.  It is vital you can define these and be able to connect them to your texts.  

·  For the Comprehending Section it is important that you work at analysing all texts types.  Learn the relevant features of each text type.

· For the Composing Section try experimenting with different writing styles.  Work at opening your pieces in an engaging manner.

· Expose yourself to as many past papers as possible.  This is crucial.  Identify the patterns in the exams.  What concepts are regularly tested?  What are the typical questions asked in the Comprehending Section.  Learn any terms you are unfamiliar with.

· Revise your tests in light of the concepts and the exam question.  


If you are not doing these things then you must start immediately.  
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EXAMINATION DESIGN BRIEF – YEAR 12 

Time allowed
Reading time before commencing work: ten minutes
Working time for paper: three hours

Permissible items 
Standard items: pens (blue/black preferred), pencils (including coloured), sharpener, correction fluid/tape, eraser, ruler, highlighters
Special items:	nil

	SECTION
	SUPPORTING INFORMATION

	Section One
Comprehending
30% of the total examination
Three questions
Suggested working time: 60 minutes
	Questions can require the candidate to comprehend and analyse unseen written and visual texts and respond concisely. The stimulus material consists of two or three unseen texts. The texts, which exclude poetry and drama, are written and still images. One or more of the texts can be multimodal. 
At least one question requires a response to a written text and at least one question requires a response to a visual text.
The questions are of equal weighting. Each question requires the candidate to respond in approximately 200–300 words. One question can require comparison between Section One texts.

	Section Two 
Responding
40% of the total examination
One question from a choice of six
Suggested working time: 60 minutes
	Questions require the candidate to demonstrate analytical and critical thinking skills in relation to studied texts. The candidate can refer to any text or text type studied.
Questions can require the candidate to interpret, analyse, compare, contrast, reflect on and/or evaluate a studied text or texts. 

	Section Three 
Composing
30% of the total examination
One question from a choice of four or five
Suggested working time: 60 minutes
	Questions require the candidate to demonstrate writing skills by choosing form(s) of writing appropriate to specific audiences, contexts and purposes.
The questions require the candidate to create a sustained imaginative, interpretive or persuasive text. 
Questions are not directly related to texts studied.








SECTION ONE: COMPREHENDING IN DETAIL 

Section One: Comprehending 30% (60 marks) 
In this section, there are two or three texts and three questions. Answer all questions. 
You are required to comprehend and analyse unseen written and visual texts and respond concisely in approximately 200–300 words for each question. The questions are of equal weighting. 
Suggested working time: 60 minutes.

WHAT ARE THE EXPECTATIONS OF THIS SECTION?
This section, as the title suggests, requires students to comprehend and analyse unseen written and visual material, and respond concisely. 

Within the suggested working time of 60 minutes, the candidate must read, comprehend and analyse two or three previously unseen written and visual/multimodal texts, then apply this comprehension and analysis to three questions that target specific content across Units 3 and 4 for the Year 12 syllabus. 

Students are required to write succinct responses which meet the individual demands of the questions whilst demonstrating a high standard of functional literacy within a 200 to 300-word count. 

The text types will not include Drama or Poetry.

HOW WILL THIS SECTION BE MARKED?
Examiners will be looking to reward:
· Students who engage and meet with the targeted requirements of the question rather than reproduce material prepared during the course with merely token reference to the task.
· The presentation of points clearly organised in relation to the targeted requirements of the question.
· A sustained point of view
· Fluency
· Succinctness
· The use of sophisticated vocabulary and relevant metalanguage
· Control of the conventions of English, including varied syntax 
· Inclusion of evidence in the form of short integrated phrases

WHAT WILL THE QUESTIONS LOOK LIKE?
They are not open-ended but rather have a very specific set of requirements. Some questions, for example, call for coverage of two or three elements or examples from the text. This is a deliberate strategy to enable the candidate to cover the question demands within the time and word-count frame.




SAMPLE QUESTIONS – INDIVIDUAL TEXT BASED

1. Analyse how the choice of language influences your response to two values promoted in the text.
2. Analyse the way/s in which key language choices generate empathy for the narrator.
3. Analyse how texts can manipulate conventions to influence a response.
4. Explain how three conventions have been used effectively in this image.
5. Explain how the context of Text 1 or Text 2 might influence the audience’s response.
6. Evaluate how Text 2 promotes a perspective about …
7. Explain how structure is sued in Text 1 too provoke reader responses.
8. Explain how specific language features have been used to convey the representation of …
9. Explain how the text has challenged your expectation its genre.
10. Evaluate how the writer has manipulated one or more language feature to achieve a purpose.
11. Explain how a text could be understood from a different cultural context.
12. How are your expectations of this text subverted? 
13. What stylistic choices has the author made to present their perspective in Text 1?

SAMPLE QUESTIONS – COMPARATIVE 

1. Explore different representations of childhood as seen in Text 1 and Text 2.
2. Compare how ideas about power and / or race and / or gender are presented in Text 1 and Text 2.
3. Compare how language features in Text 1 and Text 2 construct different representations of women.
4. Compare how Text 1 and Text 2 represent a similar idea in a different way.
5. Explain how language features are used to challenge your attitudes to cultural differences in Text 1 and Text 2. 
6. Compare how Text 2 and Text 3 use key visual and written language to represent ideas about people and places.
7. Compare how Text 1 and Text 2 represent a similar idea in different genres. 
8. Compare how Text 1 and Text 2 explore similar ideas in different ways.
9. Compare how Text 1 and Text 2 explore the idea of human relationships (functional or dysfunctional). 


TASK
READ THE ABOVE QUESTIONS AND IDENTIFY ANY THAT MIGHT CAUSE CONCERN WITH THEIR WORDING OR THE FOCUS AREA.










ADVICE FOR APPROACHING THE COMPREHENDING SECTION
For each stage of the Comprehending section, read the text carefully before approaching the question to get a full understanding.

Carefully deconstruct the question. Look closely at what is being asked for: understanding, interpretation, comparison, evaluation, examples etc. Recognise how many aspects need to be addressed in your response.

Annotate the text according to the specific needs of the question – ideas, conventions, examples.

Make a brief plan of your response in statements – thesis and topic sentence. This will ensure understanding and a clear sense of direction before you start. 

AVOID repetition of an idea, just in a different form.
AVOID redundant or empty sentences. Say it, say it clearly and then move on. 
AVOID summarising.

Allow time for editing. Writing at speed ALWAYS produces errors some of which a second reading, aloud in your head, may eliminate. 

ENGAGING WITH QUESTIONS
The most common problem with English exam responses is a lack of engagement with the question. Rather than engaging critically with the question students simply accept what the question suggests. Each question is an invitation to apply your understanding of the course concepts to the requirements of the question. Provide markers with evidence of your independent critical thinking. 

COMPARTIVE QUESTIONS
The ATAR course provides students with the opportunity to write comparatively in the Comprehension and Responding sections. This is something that you should practise and develop. 

SHORT ANSWER ASSESSMENT CRITERIA 
There are two marking criteria applied to this section: a content criterion for 12 marks and a structure and expression criterion for 8 marks of the total available for each question. 
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SAMPLE SECTIONS



In the examination you will be provided with THREE questions, each worth 10 marks. There might be THREE texts and THREE questions, one for each text.

For example:

Question 1: Discuss how language features and text structure position readers to respond to characters in Text 1.

Question 2: Discuss how Text 2 communicates particular social concerns.

Question 3: Explain how visual elements in Text 3 represent ideas about human experience.

						OR

Or TWO texts and THREE questions, ONE that asks you to compare the two texts

For example:

Question 1: Analyse how the author of Text 1 has used language features to construct her central argument.

Question 2: Examine how visual conventions are used in Text 2 to generate an audience response towards Barbie products.

Question 3: Compare the ways in which Text 1 and Text 2 present particular perspectives on possessions.  


TASK
READ THE ABOVE QUESTIONS AND IDENTIFY ANY THAT MIGHT CAUSE CONCERN WITH THEIR WORDING OR THE FOCUS AREA.















You should spend time improving upon these areas:

· Engagement with the question – have you answered it directly?  Avoid tokenistic references.

· The organisation of your ideas – is it coherent? Highly structured?  Are you able to develop and sustain a lucid response?

· Clarity of language – what is your range and control over vocabulary? Grammar? Syntax? Spelling? Punctuation?

· Use of evidence – is it relevant? Learn to integrate small brief phrases into your own writing.

[image: Specialist exams - time for change?]





TASK
WHAT ARE THE KEY TERMS THAT YOU MIGHT ENCOUNTER IN THE COMPREHENDING SECTION.  (IE. TONE)

LIST THEM BELOW AND CONSIDER IF YOU CAN DEFINE THEM.

You may find the following table of language features helpful for revising the metalanguage you will need for analysing how language choices are made for different purposes and in different contexts:
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HOW TO WRITE A SHORT ANSWER RESPONSE 

Short answer responses are challenging because they are only designed to be 200 – 300 words. Unlike longer essays, there is no time to ‘ease in’ to the response – you have to hit hard, quickly and concisely.

Please note, there is no fixed WAY to respond to this section. Some schools have instructed their students to write a single long paragraph and this is perfectly appropriate. However, for ease of reading, if you discuss more than one idea or more than one text, it is a good idea to separate your response into shorter paragraphs. 

A common structure to use is, TEEET. You can break these up into mini TEEET paragraphs too! 

	
	T
	Topic sentence / thesis 
	Clearly identify your main argument (thesis). This is where you give the basis for your argument. Think carefully: what is the first thing the marker needs to know? You may need to give some background information, for example, so that your point makes sense, or explain a key idea from the question.

	
	E
	Elaborate
	Elaborate on your topic sentence, developing it to a level of complexity appropriate for this level of English. 

	
	E
	Evidence and Explanation
	Bring in your first pieces of evidence, making sure you offer sufficient interpretation and analysis to show the marker why you think this proves your point. Use direct quotes rather than paraphrasing where possible. REPEAT! 

	
	T
	Tie-back
	Link your evidence clearly back to the point you established in your topic sentence or overall thesis.



TIP
A GOOD WAY TO SEE IF YOUR RESPONSE IS COVERING ALL PARTS OF A PARAGRAPH IS TO HIGHLIGHT THE PARTICULAR SECTIONS.

IE.
HIGHLIGHT YOUR TOPIC SENTENCE BLUE
HIGHLIGHT YOUR EVIDENCE YELLOW
HIGHLIGHT YOUR EXPLIANING GREEN

YOU SHOULD BE ABLE TO SEE CLEARLY DEFINED PARTS OF YOUR PARAGRAPH.

LOOK AT THE EXAMPLE AS A CLASS




















Attempt the question below and then read through the sample responses.
	
How has the author of Text 1 used language and structure to influence her audience?

Text 1

The following is an extract from 'Short Walks Full of Freedom' by Kate Emery published in The Weekend West, December 27-28, 2014.

Walking to dinner in Northbridge recently I spotted them coming towards me right away. They were a small group, mostly men, with bottles and a zigzag gait that suggested those bottles weren't full (euphemism -> implying their drunk)	·

With no subtle way to avoid my path crossing theirs I tried to look more self-assured than I felt, taking my cue from research (suggesting she has research about this topic, logos) that suggests body language can act as a deterrent to would-be attackers.

The thing to avoid, apparently, is what researchers   helpfully referred to as a downcast demeanour.

We drew level and one of the men spoke, his voice only a little blurred at the edges, his wide mouth stretching wider with a smile. "Have a great night."  (reported speech)

On this particular night I was not walking alone. But I think about that brief encounter sometimes when I feel the need to explain why I do routinely venture out by myself after dark to the chagrin1 of family and friends.

Sometimes it's because I'm too tipsy to drive home and I can't find a taxi. Mostly I just feel like I need a walk.

To me it's like swimming in the ocean despite the risk of a shark attack. Swimmers know they could avoid the minute risk altogether by staying on the beach but the pleasure of the swim, surf or dive is worth it (analogy) 
· Comparing the drunk men to the sharks of the ocean
· Calling swimming pleasurably  suggesting she also enjoys the walk at night regardless of the dangers/risk

I try to minimize the risks. I eschew2 crippling heels that might hamper fight or flight, stay aware of my surroundings by not listening to my iPod and have my mobile phone ready to hand (rule of three)

Still, some people will consider me an idiot, but I know the risks.


1. chagrin:	annoyance or distress
2. eschew:	deliberately avoid using	

Sample Response  (267 words)Does the response use a direct opening statement?

Highlight where the response uses evidence and explanation.

Why is the response structured into two paragraphs?


SAMPLE


The extract from' Short walks of Freedom' by Kate Emery uses specific language to create an atmosphere of fear and juxtaposition to influence her audience on the matter of women walking alone. By using words with negative connotations, such as 'bottles', that 'weren't full' which implies drunkards, reinforced by their 'zig-zag gait', and the man's mouth stretching 'wider than a smile,' the author creates a tone of fear, which reinforces society's general idea that it is not safe to walk alone. Using phrases/ words such as she 'tried' to look more self-assured and a down cast demeanour 'apparently' being the thing to avoid, she gives her audience the impression of something bad happening, which as she reveals in the second half of the extract, is not the case.

"Have a nice night" as the man says creates a juxtaposition between society's judgements and the reality of the situation, which she then effectively follows up on in the second half of the text. This is a technique +designed to catch her readers out in their prejudices, no matter how unconscious they are. In the second half, she uses the analogy of walking along with the risk of assault not being dissimilar to swimming in the ocean despite the risk of sharks. This leads her audience to consider their current risks compared to those that are widely known and feared and make them reconsider their judgements of men, from the few who have made a bad name for the rest. Using the techniques of words with negative connotations and juxtaposition, Kate Emery successfully leads her audience to question their prejudices.














Power point Sample

 Discuss how language features and text structure position readers to respond to characters in text 1.
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PRACTICE, PRACTICE, PRACTICE!

SAMPLE #1 

Identify three conventions used in the extract and explain how they are used to construct the author’s persona.

TEXT 1 The following is an edited extract from the opening chapter of Hunter S. Thompson’s autobiography entitled Kingdom of Fear.

My first face-to-face confrontation with the FBI occurred when I was nine years old. Two grim-looking Agents came to our house and terrified my parents by saying that I was a “prime suspect” in the case of a Federal Mailbox being turned over in the path of a speeding bus. It was a Federal Offense, they said, and carried a five-year prison sentence.
“Oh no!” wailed my mother. “Not in prison! That’s insane! He’s only a child. How could he have known?”
***
I had done it, of course, and I had done it with plenty of help. It was carefully plotted and planned, a deliberate ambush that we set up and executed with the fiendish skill that smart nine-year-old boys are capable of when they have too much time on their hands and a lust for revenge on a rude and stupid bus driver who got a kick out of closing his doors and pulling away just as we staggered to the top of the hill and begged him to let us climb on… He was new on the job, probably a brain-damaged substitute, filling in for our regular driver, who was friendly and kind and always willing to wait a few seconds for children rushing to school. Every kid in the neighborhood agreed that this new swine of a driver was a sadist who deserved to be punished, and the Hawks A.C. were the ones to do it. We saw it more as a duty than a prank. It was a brazen Insult to the honor of the whole neighbourhood.


TASK
ANNOTATE THE PASSAGE BEFORE READING THE SAMPLE RESPONSE














Identify three conventions used in the extract and explain how they are used to construct the author’s persona.

The extract from Kingdom of Fear uses the conventions of hyperbole, repetition and descriptive language to construct the author as a smart, vengeful young boy who thinks of himself as a hero to his classmates. When confronted with the FBI, Hunter explains that he “had done it,” and “had done it” with help. The repetition of these words portrays him as having no regret, since he said it so strongly. This contributes to his vengeful, heroic persona since he thought he was doing no wrong. He uses descriptive language to convey his “fiendish skill” in the “deliberate ambush” that “smart” boys had created. This makes him seem very intelligent, or at least he thinks of himself as intelligent, constructing such a persona for himself. His actions were towards a “rude”, “stupid” “sadist” who was “probably” “brain damaged” to a nine-year-olds eyes, but in reality, was simply exaggeration. This hyperbole is used to show him off as a hero who was doing a “duty” to the “whole neighbourhood”. Thus, hyperbole, descriptive language and repetition is used to construct a smart, vengeful, heroic persona. -182 words 


YOUR TURN
	
	T
	Topic sentence / thesis 
	

	
	E
	Elaborate
	





	
	E
	Evidence and Explanation
	










	
	T
	Tie-back
	





YOUR TURN – SAMPLE COMPREHENDING TASK 1 

Text 1
The following is an edited extract of a Letter to the Editor taken from The Observer. The Observer is a student-run, daily print and online newspaper servicing Notre Dame and St Mary’s and Holy Cross – all Catholic Colleges in America. The text is titled, The Legging Problem and was published on the 25th March 2019.

The Legging Problem 
I’ve thought about writing this letter for a long time. I waited, hoping that fashions would change, and such a letter would be unnecessary — but that doesn’t seem to be happening. I’m not trying to insult anyone or infringe upon anyone’s rights. I’m just a Catholic mother of four sons with a problem that only girls can solve: leggings.
The emergence of leggings as pants some years ago baffled me. They’re such an unforgiving garment. Last fall, they obtruded painfully on my landscape. I was at Mass at the Basilica with my family. In front of us was a group of young women, all wearing very snug-fitting leggings and all wearing short-waisted tops (so that the lower body was uncovered except for the leggings). Some of them truly looked as though the leggings had been painted on them.
A world in which women continue to be depicted as “babes” by movies, video games, music videos, etc. makes it hard on Catholic mothers to teach their sons that women are someone’s daughters and sisters. That women should be viewed first as people — and all people should be considered with respect.
I wonder why no one thinks it’s strange that the fashion industry has caused women to voluntarily expose their nether regions in this way. I was ashamed for the young women at Mass. I thought of all the other men around and behind us who couldn’t help but see their behinds. My sons know better than to ogle a woman’s body — certainly when I’m around (and hopefully, also when I’m not). They didn’t stare, and they didn’t comment afterwards. But you couldn’t help but see those blackly naked rear ends. I didn’t want to see them — but they were unavoidable. How much more difficult for young guys to ignore them.
I’ve heard women say that they like leggings because they’re “comfortable.” So are pyjamas. So is nakedness. And the human body is a beautiful thing. But we don’t go around naked because we respect ourselves — we want to be seen as a person, not a body. We don’t go naked because we respect the other people who must see us, whether they would or not. These are not just my sons — they’re the fathers and brothers of your friends, the male students in your classes, the men of every variety who visit campus. I’m fretting both because of unsavory guys who are looking at you creepily and nice guys who are doing everything to avoid looking at you. For the Catholic mothers who want to find a blanket to lovingly cover your nakedness and protect you — and to find scarves to tie over the eyes of their sons to protect them from you!
Leggings are so naked, so form fitting, so exposing. Could you think of the mothers of sons the next time you go shopping and consider choosing jeans instead? Let Notre Dame girls be the first to turn their backs(ides) on leggings. You have every right to wear them. But you have every right to choose not to.
Question: Analyse how specific choices in language assist in achieving the author’s purpose in Text 1.

________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________


Text 2 

The following is an edited extract of a Letter to the Editor taken from The Observer. The Observer is a student-run, daily print and online newspaper servicing Notre Dame and St Mary’s and Holy Cross – all Catholic Colleges in America. The text is titled, Dear Ms. White and was published on the 27th March 2019.
As someone who grew up in Pakistan and was made to buy jeans from the boys’ section through most of middle and high school, I come from a background where leggings are not widely accepted. That being said, I am sincerely and respectfully baffled and angered by your letter. Allow me to walk you through my thinking.

My mother always taught me there is a time and a place to dress a certain way. I dress very differently when I am going for Sunday brunch in New York City with my closest girlfriends versus when I am visiting family in Pakistan. Regardless, the issues I have with your letter go much deeper than whether the girls who “obtruded painfully on [your] landscape” at Mass were right or wrong to dress that way. The key issue I have with your letter is that it is not, should not and will not ever be my legging-wearing body’s responsibility to dress a certain way so it is easier for anyone else — whether they be your sons (who sound like wonderful young men by the way) or any other Catholic mother’s sons — to not stare at my backside.
I am not Catholic but based on my brief research, Matthew 18:9 states, “And if your eye causes sin, gouge it out and throw it away,” not, “And if your eye causes sin, declare that all girls should stop wearing leggings that highlight their behinds so that your eye has nothing to look at.”
As I finish my 80-hour work week in New York City and finally put on my oldest and softest pair of leggings this weekend, I will not be thinking of you, or any other Catholic mother for that matter, because I darn well deserve the right to put on those leggings. As a young woman in this day and age, I have a host of concerns that occupy my mind, the cream of the crop being assault and violence, sexual and reproductive rights and fair and equal pay. I could go on, but I’m sure you catch my drift. So, I apologize that protecting the good Catholic boys of the world from my nakedness is not something I am willing to nor should I have to add onto my list of responsibilities.
Quite frankly, I am saddened and disappointed you believe the burden of this should fall on every legging-wearing girl’s shoulders rather than on parents (not just Catholic mothers) to teach their sons and daughters that objectifying any human being (not just legging-wearing girls) is inherently wrong and a girl’s choice to wear or not to wear leggings does not define her.
I am more than happy to discuss this with you further and give you a young woman’s firsthand perspective on why your letter has every feminist bone in my body screaming. I appreciate your declaration that it is indeed my right to choose whether or not I wear leggings, but I hope by getting a brief sense of the kinds of issues that haunt the young women of today, you will forgive us for not taking on the additional burden of protecting your sons from our backsides.
Love and leggings,
Maha Khan (class of 2016)
Question: Compare the ways different perspectives and values are represented in both Text 1 and Text 2. 
________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________


YOUR TURN – SAMPLE COMPREHENDING TASK 2 
Text 1
This is a grey scale version of a film poster for the 1951 film titled, The Day the Earth Stood Still. 

[image: Image result for the day the earth stood still 1951 film poster]






































Question: Discuss, within your contemporary context, how the visual techniques used have affected your response to Text 1.  

________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________
________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

Text 2
The following is an edited extract of the written text from an Australian picture book titled, ‘The Island’ written by Armin Greer and published in 2002. 

One morning, the people of the island found a man on the beach, where fate and ocean currents had washed his raft ashore. When he saw them coming, he stood up. He wasn’t like them. The people stared at him. They were puzzled. Why had he come here? What did he want? What should they do? One of them suggested it would be best to put the man straight back on his raft and send him away without delay. ‘I am sure he wouldn’t like it here, so far from his own kind.’ But they decided to take him in. They took him to the uninhabited part of the island, to a goat pen that had been empty for a long time. They made him understand that he was to stay there and showed him where he could sleep on some straw. And then they locked the gate and went about their business, and life on the island returned to what it had always been. 

Then one morning the man appeared in town. This caused a commotion. He tried to make them understand that he was hungry and hadn’t eaten in days. ‘He is right’, said the fisherman. ‘We can’t ignore him now that he is among us. We must help him.’ This frightened the people. The fisherman suggested that someone should give him a job so that he could earn his keep. ‘And,’ he added quietly, ‘he would probably work for less pay than one of us.’ 
In the end, the innkeeper agreed to let the man have the scraps he would otherwise toss to the pigs, and they took him back to the goat pen. They strengthened the gate and took turns to guard him. But despite this the man’s presence continued to trouble the people. 
They hadn’t asked for him, but he was here. They had taken him onto their island and now he was part of their lives. 

He haunted their days and often their dreams. Men frowned and muttered under their breaths. Women stayed in their kitchens, and mothers warned their children not to go near the goat pen. The school teacher lectured about savages and their strange ways. ‘He wats with his hands,’ said the innkeeper. ‘The children are scared of him’, lamented the school teacher. ‘I am sure he would murder us all if he could’, said the policeman.’ ‘Foreigner Spreads Fear in Town’, said the newspaper in big black letters. 















Question: How has Text 2 been constructed to make a social comment?
________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________
________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________



Section One: Comprehending	30% (30 Marks)

In this section there are three texts and three questions. Answer all questions.

You are required to comprehend and analyse unseen written and visual texts and respond concisely in approximately 200–300 words for each question.

Suggested working time: 60 minutes.








Question 1	(10 marks)
[bookmark: _Hlk506478128]Explain how Flannery uses language features in Text 1 to convey his attitude to sustainability.


Text 1

This extract is from the essay After the Future: Australia's New Extinction Crisis by Professor Tim Flannery. It was published in the 2012 Quarterly Essay magazine.
[bookmark: _Hlk505329095]

I’ve spent my life in a country which looks upon its fine tricks and hustles of nature as some of its greatest achievements. We crow about them on the front pages of our newspapers and look upon some as inexhaustible sources of wealth. But, we Australians are mere squatters in our own country. Moreover, our occupation in this land is limited by the rate at which we destroy its natural riches, including its species. The vast majority of Australia’s plants and animals are found nowhere else on earth. Many are the result of 45 million years of separate evolution, for that is how long Australia has existed as an island continent. Many Australian species live in unique ecosystems and possess unique genes and evolutionary strategies. They are important not just in and of themselves, but because they provide Australians with the best means we have of engaging nature and listening to our land. By learning about our homeland and adjusting our beliefs, values and practices, we can achieve great things. Indeed, over the past half-century, significant progress has been made caring for the Australian environment and placing our culture on a more sustainable path. Yet in recent years things have begun to go backwards, as the concept of practical, measurable environmental protection has been widely neglected – even abandoned in some instances. I believe that two things – a lack of awareness of the severity of Australia’s environmental problems, and the increasingly divisive, commercial nature of our politics – are primarily responsible for this.

Although Australians profess to love their wildlife, there is an ever- growing sense among many of our politicians and business leaders that the natural world is something to be traded off – just another item in a financial ledger, or a criterion to be partially satisfied. This was highlighted to me recently in Kalgoorlie. I was talking to a group of school kids, one of whom asked me why trees were being knocked down to make way for new mines. When I responded that it was happening because our society values money more than Australia’s natural habitats, an employee of a major mining company objected that this was not true. So, I asked him what he would do if he discovered Uluru was rich in gold ore. After a moment’s thought he replied: “Come up from underneath.” In other words, hollow out the country: compromise its natural treasures. 
On a scale far beyond mere mining, that’s what we’re doing today.



Question 2	(10 marks)
Show how textual elements in Text 2 work to present a similar perspective to Text 1.


Text 2

This illustration is from the 2017 graphic novel Deadly Harvest: The End of Mankind, by Thomas Ramay.

[image: ]



Question 3	(10 marks)
Analyse how descriptive language creates imagery and a mood of impending danger in Text 3.


Text 3
[bookmark: _Hlk508022309]
This extract is from the feature article The White Darkness – A solitary journey across Antarctica by David Grann for The New Yorker (2018).


The man felt like a speck in the frozen nothingness. Every direction he turned, he could see ice stretching to the edge of the Earth: white ice and blue ice, glacial-ice tongues and ice wedges. There were no living creatures in sight. Not a bear or even a bird. Nothing but him.
It was hard to breathe, and each time he exhaled the moisture froze on his face: a chandelier of crystals hung from his beard; his eyebrows were encased like preserved specimens; his eyelashes cracked when he blinked. Get wet and you die, he often reminded himself. The temperature was nearly minus forty degrees Fahrenheit, and it felt far colder because of the wind, which sometimes whipped icy particles into a blinding cloud, making him so disoriented that he toppled over, his bones rattling against the ground.

[bookmark: _Hlk505849006]The man, whose name was Henry Worsley, consulted a GPS device to determine precisely where he was. According to his coordinates, he was on the Titan Dome, an ice formation near the South Pole that rises more than ten thousand feet above sea level. Sixty-two days earlier, on November 13, 2015, he’d set out from the coast of Antarctica, hoping to achieve what his hero, Ernest Shackleton, had failed to do a century earlier: to trek on foot from one side of the continent to the other. The journey, which would pass through the South Pole, was more than a thousand miles, and would traverse what is arguably the most brutal environment in the world. And, whereas Shackleton had been part of a large expedition, Worsley, who was fifty-five, was crossing alone and unsupported: no food caches had been deposited along the route to help him forestall starvation, and he had to haul all his provisions on a sled, without the assistance of dogs or a sail. Nobody had attempted this feat before. Worsley’s sled—which, at the outset, weighed three hundred and twenty-five pounds, nearly double his own weight—was attached to a harness around his waist, and to drag it across the ice he wore cross-country skis and pushed forward with poles in each hand. The trek had begun at nearly sea level, and he’d been ascending with a merciless steadiness, the air thinning and his nose sometimes bleeding from the pressure; a crimson mist coloured the snow along his path. When the terrain became too steep, he removed his skis and trudged on foot, his boots fitted with crampons to grip the ice. His eyes scanned the surface for crevasses. One misstep and he’d vanish into a hidden chasm.
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WRITTEN TEXT- LANGUAGE FEATURES

VISUAL TEXT- LANGUAGE FEATURES

Imagery and Descriptive language

Figurative language — personification,
metaphor, similes, synecdoche, symbolism

Sound devices— alliteration, assonance,
consonance, cacophony, euphony,
onomatopoeia, rhyme

Descriptive language — adjectives, verbs,
diction, connotation, imagery
Word play — irony, pun

Rhetorical devices

Emotional appeal (pathos): anaphora,
colloquialism, emotive language (diction and
connotations) emphasis, hyperbole, inclusive
and exclusive language, repetition, rhetorical
question, tricolon, cumulation

Rhetorical devices: appeals to logic (logos)

Anecdote, evidence, expert opinions, formal
language, jargon, statistics

Mis en scene:

Setting — elements that indicate location, time
and place, props

Subject- clothing/costume, body language,
gesture, posture, facial expressions, gaze

Lighting- focus, tint

Composition

Camera angle - low, high, eye level
Shot type- long, full, medium, close up

Framing — central or to the side, whole or
partial

Salience — dominance, size, focus
Proxemics-groupings of subjects, closeness

Positioning — background, foreground, face-on,
side angle, back to camera

Leading lines

Juxtaposition
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Text 1

Text 1 is an extract from an Australian short story titled “Grandma and the Girls” by Robert Hood
(1989): e —_

Grandma O'Donnell would not be ignored. She had always ruled our family with a strong, if at
times invisible, grip. Independence seemed impossible, but her hold never loosened and, if she
wanted to, could pull us in with a certainty a fisherman would have envied. She was like a spider,
and we the insects caught in her web; as a child | sometimes thought of her that way — one of the
more colourful garden varieties, not oo sinister — and it made me nervous in her presence. But
she made everyone nervous. They loved her, yet were affaid of her too. And though | don't
remember any occasion when she was cruel or violent, | know the fear was real. | associated it
with respect. Somehow, we knew we could never do without her.

Mum hated her, | think now, though she never said anything to us kids. Me and my three sisters-
Alison, Sarah and Kate — grew up in Grandma’s shadow, not Mum’s. Mum became like a bit of
an off-shoot of Grandma, and she must have seethed under the strictures laid down by the old
woman, turning her rebellion to intense creative bursts which produced strange sculptures of clay
and wire. They frightened me, those icons of despair. | wouldn't look at them if I could help it. |
didn't understand them, nor the impulse that created them.

As for Dad, well, he was like a ghost, less substantial even than Mum. | still have a sepia
photograph of the whole family together, Grandma in the centre, with the rest of us grouped
around her as though looking for support. Dad is there standing behind her, withered and dull.

His edges blur into the bushes and the dark lace of Grandma's shawl. In places you can't see
him at all. Oddly enough that's the only picture | have of him. I remember others, o think | o, but
I can't find them. There are family groupings, plenty - but if he was ever in them, time erased his
image.

We used to think that's what happened to Grandpa O'Donnell; he just faded away, not only from
the photographs, but from the world as well. We have a vague memory of him as someone we
met once o twice, but even Alison, the eldest of us, can't put a face to the memory. Our parents
wouldn't talk about him; if we broached the subject Mum would say; He's gone,’ and then leave
the room to make teas, as if to illustrate the point.
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COAL, GAS, AND OIL, WHICH
WERE ABUNDANT AND THE ENERGY
SOURCE FUEUNG INDUSTRIAL
GROWTH, CREATED A SERIOUS
ISSUE FOR HUMANS, AND FOR US,
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